










































25. COVID 19 Pandemic on going implications

Impact of Covid-19 

During 2021 the country moved between alert levels. During February and March 2021 Auckland was placed into alert levels 3 
and 2 and other parts of the country moved into alert level 2. 

Towards the end of August 2021, the entire country moved to alert level 4, with a move to alert level 3 and 2 for everyone outside 
the Auckland region three weeks later. While Auckland has remained in alert level 3 for a prolonged period of time the Northland 

and Waikato regions have also returned to alert level 3 restrictions during this period. 

Impact on operations 

Schools have been required to continue adapting to remote and online learning practices when physical attendance is unable to 

occur in alert level 4 and 3. Schools continue to receive funding from the Te Tahuhu o te Matauranga I Ministry to Education, 
even while closed. 

However, the ongoing interruptions resulting from the moves in alert levels have impacted schools in various ways which 
potentially will negatively affect the operations and services of the school. We describe below the possible effects on the school 

that we have identified, resulting from the ongoing impacts of the COVID-19 alert level changes. 

Reduction in locally raised funds 

Under alert levels 4,3, and 2 the school's ability to undertake fund raising events in the community and/ or collect donations or 
other contributions from parents, may have been compromised. Costs already incurred arranging future events may not be 

recoverable. 

Increased Remote learning additional costs 

Under alert levels 4 and 3 ensuring that students have the ability to undertake remote or distance learning often incurs additional 
costs in the supply of materials and devices to students to enable alternative methods of curriculum delivery. 

Reduction in International students 

Under alert levels 4, 3, 2, and 1 International travel is heavily restricted. The school has been unable to welcome and enrol 

prospective international students which has resulted in a reduction in revenue from student fees & charges from International 
students and/or Board of Trustee operated boarding facilities. 
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Glamorgan School 

Analysis of Variance for the year ended 31 December 2021 

Curriculum and Assessment 

Numeracy and Literacy 
Glamorgan School places a major emphasis on numeracy and literacy. These areas form the basis of assessment and student achievement data 
collected. Our teachers strive to improve student achievement and identifying and teaching to student's individual needs remains paramount. 

The latest Education Review Office (ERO) report confirmed for us that students continue to achieve well and that: 

Leaders and teachers: 

• know the children whose learning and achievement need to be accelerated
• respond effectively to the strengths, needs and interests of each child
• regularly evaluate how well teaching is working for these children
• act on what they know works well for each child
• build teacher capability effectively to achieve equitable outcomes for all children
• are well placed to achieve and sustain equitable and excellent outcomes for all children.

The school has strong numeracy and literacy curriculum teams which come from all teaching levels of the school and who provide further 
professional development for teaching staff covering both assessment and practical application for numeracy and literacy programmes. The 
teams have lead teachers who attend relevant professional development and who also encourage other members of staff to lead professional 
development in a variety of ways, ensuring opportunities for leadership are widespread. 

During 2021 we also focused professional development for teachers on Universal Design for Leaming through a Ministry contract with Core 
Education. This aims to provide teachers with the tools and knowledge to remove barriers to learning and make the curriculum accessible for all 
students. We also had a focus on wellbeing within our staff, students and wider community due to the Covid-19 pandemic and subsequent 
lockdowns. All teaching staff continued to upskill themselves in digital technologies to provide online learning programmes for students during 
both lockdown periods and to support those who were unable to attend school afterwards as well. 

Once again in 2021, we were extremely fortunate to have the assistance of a Resource Teacher of Literacy (RTLit) to work alongside a teacher 
aide with groups of students. Children with learning, language and behaviour issues were also ably assisted during the year by Teacher Aides, 
the English Speakers of Other Languages (ESOL) Teacher and Teacher Aide, our Special Education Needs Coordinators (SENCOs) and our 
Reading Recovery teacher. We also received assistance for several children from the Resource Teachers of Leaming and Behaviour (RTLBs), 
some of whom provided In Class Support for children with high needs, Ministry of Education Special Education through behaviour funding, 
Ongoing Resourcing Scheme (ORS) assistance, the Language and Leaming Intervention (LLI) and Speech Language Therapists. 
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Assessment 
We continue to use a range of assessment tools and have an emphasis on using assessment data to improve teaching and learning and benefit 
student achievement. With further professional support and guidance for teachers, plus effective systems for identifying children requiring extra 
assistance and extension, we aim to provide targeted instruction that will further improve outcomes for all children. 

In their latest report the ERO commented: 

A culture of evaluation and inquiry supports an evidence-based approach to school improvement. The school has robust processes in place for 
assessment moderation. Leaders continue to make this an area of internal and external review. Teachers' inquiry into the effectiveness of their 
practice is promoting high level professional engagement, collaboration and improved outcomes for children. Relevant performance 
management processes guide teachers' continued growth in professional practice. 

Looking to the future we will: 
- continue developing our leader's knowledge ofleadership to ensure that they know how to effect change in the people they lead.
- continue to explore our data, maintaining consistency in collection, tools and analysis through school wide assessment and moderation.
- support our teachers (through our leaders and professional learning groups) to reflect on their practice.
- Provide relevant opportunities for professional learning and development for all teachers.

Extra Curricular Activities 

These activities were impacted greatly by the Covid-19 pandemic. Our school Art Festival, choir performance at the APPA Music Festival at the 
Auckland Town Hall, cluster swim meets, rippa rugby tournaments, cross country and winter athletics days were all cancelled and sports such as 
netball, basketball, miniball and hockey all had their season shortened. 

We did hold the Northern Bays Schools Performing Arts Festival at the Bruce Mason Theatre in Takapuna in term 2 and the choir performed as 
a part of this. 
The school Kapa Haka group managed to meet in term 1 and 2 and perform publicly at the school's inaugural powhiri for new students and for 
Matariki celebrations. 

Kiwisport 
Kiwisport is a Government funding initiative to support students' participation in organised sport. In 2021 the school received total Kiwisport 
funding of $8603. The funding was spent on P.E. equipment, coaching opportunities for parents to support school sports, professional help to 
grade children into appropriate teams for netball and release time for lead teachers in sport to organise teams and find coaches, umpires and 
managers. In term 2 a programme for Year 4-6 students on American Flag Football and the Small Sticks Hockey Programme for years 1-3 was 
completed using Kiwisport funding. 

Education Outside The Classroom 
All students were involved in targeted Education Outside the Classroom (EOTC) events throughout the year including Year 6 classes attending 
their camp in Rotorua for three days in February. The camp was again a great success, a wonderful learning experience and was well supported 
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by parents with an experienced and capable group of teachers leading. We were extremely fortunate that the major EOTC activities in Years 4, 5 
and 6 went ahead in February before the lockdown in March. 

We have designed a curriculum that reflects the Glamorgan School community and in their latest report ERO commented: 
The curriculum provides clear and comprehensive guidelines for teachers. Classroom practice reflects and continues to trial modern learning 
strategies. This includes very good use of digital technologies. Curriculum programmes are flexible and responsive to children's learning 
strengths and interests. Local contexts and global perspectives provide purposeful learning opportunities. Children also have many 
opportunities to succeed in the wider curriculum including, drama, sport, leadership and kapa haka. These opportunities are fostered and 

celebrated throughout the school. 

Reporting Student Achievement 
Children have become more involved in setting their own learning goals with the teacher and are now encouraged to talk about their learning and 
achievement. The school values children's direct involvement in the reporting process and children are invited to be a part of the discussion 
about their learning and future development. This creates a collective team of child, teacher and family/whanau working together to get the best 
possible outcomes for their child. This is now an established routine for our families. 

We start the year with a Meet the Teacher evening where parents can meet their child's new teacher, see the classroom, give information they 
think will help the teacher understand their child better and hear the teacher's expectations for the year. 

Our school reporting and assessment timeline is reviewed annually and in 2021 the school reported to students and their parents on the 
achievement of individual students in the following ways: 

Written Reports 
An interim report mid-year and a final end of year report gives information related to progress towards the expected curriculum level in reading, 
writing and mathematics along with the other areas of the curriculum and the effort made by the student. 

Parent/Teacher/Child Discussions 

Parent/teacher/child discussions were held at the end of term I and at the end of term 2. Under normal circumstances a discussion is offered in 
term 4 for those who require another one. 

Sharing the Learning 
Families are invited to a 'Sharing the Learning' afternoon in term 3. The Sharing the Leaming open afternoon/evening gives all students the 
opportunity to share their learning, progress and achievement with family and whanau in a more informal setting. This part of our assessment 
and reporting cycle reflects the New Zealand Curriculum which states that children are a part of effective assessment by "being clear about what 
they can do and what they still need to learn" and "involving them as they discuss and reflect on their goals, strategies and progress with their 
teachers, their parents and one another." This evening is highly valued by the children and most families. 

Parents are welcome to contact their class teacher at any time during the school year should they have any concerns about their child. 
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We value the partnership between home and school and want to build relationships that value and support all our learners to achieve well. It was 
pleasing to see ERO note the following in their report: 

Equitable and respectful relationships characterise the school. This impacts positively on outcomes for all children. 

The board, senior leaders and staff promote children's wellbeing. They are highly inclusive and ensure that the best outcomes for children are at 
the centre of all decisions. Teachers value each child's individuality as a learner and as a person. Closely managed and monitored school 
systems, support children with additional learning needs and capabilities. The board demonstrates an ongoing commitment to providing timely 
and supportive resourcing to benefit children. 

The vision and valued outcomes defined by the school for all children are about being challenged to learn and achieve in an inclusive 
environment where everyone is respected and valued. Children are encouraged to think for themselves, relate well to others, manage themselves, 
communicate effectively, and to participate and contribute. These goals reflect the aspirations of the school community. Leaders and teachers 
consider positive and caring relationships with students, teachers, families and whiinau as essential to achieving meaningful learning for 
children. 

The school also reports to the Board of Trustees through written reports on the achievement of students as a whole, and of identified groups 
including the achievement of Maori and Pasifika students. 

Review 

A review cycle of policies, plans and procedures within the school is well established and reviewed annually by the senior management team. 
The cycle of policy review continued with specific policy documents being reviewed at Board of Trustees meetings. The review cycle will see 
all policies reviewed over a three year period, with some policies on an annual review. 

Personnel 
In 2021 the school employed three permanent teachers and one long term relieving teacher during the year to cover roll growth in the New 
Entrant area of the school. We also employed a new caretaker. All appointments were made in accordance with the Appointments Policy, EEO 
Policy and programme and any guidelines and procedures therein. 

Classroom Release Time (CRT), as set out in the Primary Teachers' Collective Employment Agreement, provides ten hours release from the 
classroom per term for each teacher. We were fortunate to have a steady pool of our capable regular relief teachers available to release our staff. 
CRT continues to be extremely beneficial for teachers enabling them to assess students on a one-to-one basis, plan and prepare for classroom 
programmes, develop resources, observe other teachers both in our school and other schools (when possible) and conduct team meetings to plan 

for the coming term. 

Property, Health & Safety 
An ongoing health, safety and maintenance check of the premises was carried out regularly throughout the year. A health and safety report is 
provided for the Board of Trustees at each meeting. Issues are usually of a minor nature as regular maintenance is carried out. The school 
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collects and regularly updates health information about its students and will continue to do so. Extra health measures were put in place due to the 
pandemic and Ministry of Health and Ministry of Education guidelines, processes and procedures were followed. This will continue into 2022. 

The following projects were completed or begun as a part of the 10 Year Property Plan and 5 Year Agreement in 2021: 
• Rooms 1-14 new covered walkways created as an extension to the roofline providing shade and shelter and sliding doors installed from

the classroom to the covered walkways. This meant outdoor learning in term 4 when schools re-opened in Auckland was made much
easier.

• Removing some internal walls to allow for collaborative teaching.
• Two courtyard areas were upgraded completely with different layout, surfacing and play equipment.
• A new bell and intercom system was installed.

The school also received a new modular double classroom space through the Ministry of Education due to roll growth. 

Achievement Targets 
The school had two achievement targets for the 2021 school year. An analysis of student achievement against the targets follows at the end of 
this report. 

Conclusion 
2021 was an extremely challenging and unusual year for everyone. We faced many challenges but as a team we overcame them and it was still 
another successful year at Glamorgan School, where we enhanced our learning resources and facilities, as well as further developing 
programmes available for our students, particularly using technology and online learning. Family engagement in distance learning programmes 
was high. 
Our student's achievement was definitely impacted by Covid-19, but in some areas they excelled despite this and we will be working to meet 
their needs and the aspirations of their family and whanau in the coming year. 

At Glamorgan School we are extremely fortunate to have reflective, dedicated, enthusiastic staff who are willing to keep up to date 
professionally. All are committed to providing learning opportunities and a learning environment for children that are both stimulating and meet 
their learning needs. 

Janet Pinchen 
Principal 
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Glamorgan School: Analysis of Variance of Reading Target 2021 

Focus 

Strategic Aim 

Annual Aim 

Annual Objective: 

Baseline data 

Target 

Mathematics 

Develop a learning community that raises student achievement and allows all learners to be successful. 

Curriculum 
Design a curriculum to improve 
student achievement. 
Reduce barriers to learning for all 
learners. 
Have high expectations for all 
learners. 

Relationships 
Build effective learning relationships 
between students, teachers, parents and 
the wider community. 
Partner with whanau and communities 
to deliver education that responds to 
their needs. 

Environment 
Develop and maintain a healthy, 
stimulating and enriching learning 
environment that is safe, inclusive and 
free from racism, discrimination and 
bullying. 

Students in Years 1-4 who do not have an Individual Education Plan and are not receiving instruction in English as a 
second language, will be reading at the expected level in relation to the New Zealand Curriculum at the end of 2021. 

Judgments in 2020 were made using evidence from a range of assessment tools both formative and summative such as 
ongoing observations of children's reading across the curriculum areas, 6 Year Observation Survey, Progress and 
Achievement Test results, The Literacy Leaming Progressions, running records, conferencing notes taken whilst talking to 
students and peer and self-assessments from students against personal goals and success criteria set together with the 
teacher. 

The data showed that 29.9% (174/582) of students were below expectation at the end of 2020. On close analysis we notice 
that levels of achievement are lower in the junior school than the senior school. Years 4, 5 and 6 students maintained their 
reading to achieve over 80% at or above expectation, whereas in years 1, 2 and 3 the data is showing that the younger the 
children are the more they were impacted by the pandemic and time away from school. This is particularly true of the 
students in year 1 who are at the early stages of learning to read. We know that learning to read is one of the most crucial 
skills to learn and further learning is significantly impacted if children struggle with reading. 

Therefore, our school target was for students in Years 1-4 to be at the expected level of the curriculum by the end of 2021. 
We know for some students it could take 2 years to make up the difference between their current achievement and 
expectation. 

Year 1 - Mid Curriculum Level 1 
Year 2 - End of Curriculum level I 
Year 3 - Mid Curriculum Level 2 
Year 4 - End of Curriculum level 2 
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Actions 
(What did we do?) 

Reviewed assessment data with staff and 
determined the needs of target students. 

Allowed for student voice through learning 
conversations to establish what students knew 
about their learning. 

Literacy lead teachers provided support for staff 
through meetings and/or in class observations 
and modelling of good teaching practice in 
Reading. 

Teachers had Accelerated Learning in Literacy 
(ALL) groups within their teaching 
programmes. 

Provided professional development with staff 
through a MoE contract with CORE Education 
on Universal Design for Learning (UDL). 

Worked with parents, families and whanau on 
ways to support their child's learning at home 
through providing practical ideas and resources 
for families. 

Monitored students who recently completed 
reading recovery and offered extra support such 
as Quick 60 to help maintain progress. 

Provided targeted interventions e.g., Steps to 
Literacy programme, Reading Recovery, Quick 
60, extra groups with Reading Recovery teacher 
and learning Assistant support. Some of this 
was able to be ongoing online through 
lockdown. 

Used digital technologies and online 
programmes to engage students such as iPads, 
tablets, photos and online computer 
programmes e.g., Reading Eggs. This became 
intensive learning for teachers, students and 
whanau during the 3 months of distance 
learning in Auckland due to the pandemic. 

Outcomes 
(What happened?) 

Target students were identified and 
appropriate programmes planned. 

All target students started the year below 
or well below expectation against their 
cohort within the New Zealand 
Curriculum framework. 

128/231 (56%) of the target group made 
accelerated progress and met the target to 
be at the expected curriculum level by 
the end of 2021. 

The following is a breakdown by year 
groups of target students who achieved at 
or above expectation for their year level: 
Year 1 37% (19/53 students) 
Year 2 45% (28/63 students) 
Year 3 75% (36/48 students) 
Year 4 67% (45/67 students) 

Uptake of online programmes such as 
Reading Eggs used at home and school is 
very high. 

Some children were supported still 
through Reading Recovery (taken online 
by the reading Recovery teacher) and 
support with Learning Assistants online 
as well as the teacher. 

Activities were provided on the school 
website to complement online learning 
programmes during lockdown and as a 
resource that can stay on the website for 
the future. 

Reasons for the variance 
(Why did it happen?) 

Students knew what their goal was 
and what the progression looked like 
in order for them to meet the target. 

We provided teacher aide support for 
selected students whose achievement 
was not at expectation. 

Students are naturally drawn to 
technology and see it as another tool 
they can use to help them achieve 
their goals. 

Parents, families and whanau were 
encouraged to support student 
learning at home. 

The continued pandemic and 
subsequent lockdown in Auckland, 
which resulted in children completing 
a distance learning programme, 
impacted on reading development, 
particularly the younger children who 
are still establishing early skills and 
learning to read. 

Teacher assessment was also difficult 
for the second half of the year due to 
not seeing the children face to face. 
Teachers made the best overall 
judgments they could as to the child's 
level with the information they had. 
However, this data is likely to be 
inaccurate and once all children 
return to school a more accurate data 
set can be obtained. 

Evaluation 
(Where to next?) 

Monitor individual student progress 
and adjust planning as necessary. 

Continue with learning conversations 
to include student voice in planning 
teaching programmes and elements of 
choice to increase student agency 

Use Accelerated Leaming in Literacy 
(ALL) groups within teaching 
programmes. 

Teachers complete assessments and 
use assessment information to inform 
their teaching programmes. 

Data will continue to be collected and 
analysed and student achievement 
tracked throughout the year. 

A teacher only day focused on 
reading lead by Louise Dempsey and 
Sheena Cameron will be held at the 
end of term 1 2021. 

Continue to foster relationships with 
families and whanau and encourage 
them to become involved in and 
support their child's learning at home. 

Continue to use digital technologies 
with students and their families. 

A section of the school website is 
dedicated to providing practical 
ideas and resources for families to 
support their child's learning at 
home. 

Continue with Universal Design 
for Learning professional 
development for staff with the aim 
of removing barriers to learning 
for all students. 
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Glamorgan School: Analysis of Variance of Writing Target 2021 

Focus 

Strategic Aim 

Annual Aim 

Annual Objective 

Baseline data 

Target 

Writing 

Develop a learning community that raises student achievement and allows all learners to be successful. 

Annual aim: 
Curriculum 
Design a curriculum to improve 
student achievement. 
Reduce barriers to learning for all 
learners. 
Have high expectations for all 
learners. 

Relationships 
Build effective learning relationships 
between students, teachers, parents and the 
wider community. 
Partner with whanau and communities to 
deliver education that responds to their 
needs. 

Environment 
Develop and maintain a healthy, 
stimulating and enriching learning 
environment that is safe, inclusive and free 
from racism, discrimination and bullying. 

A group of 83 students will be achieving at the expected curriculum level for their cohort by the end of 2021. 

Judgments in 2020 were made using evidence from a range of assessment tools both formative and summative such as 
ongoing observations of children's writing across the curriculum areas, 6 Year Observation Survey, BURT/Schonell spelling 
and reading, e-asTTle writing samples, The Literacy Learning Progressions, conferencing notes taken whilst talking to 
children and peer and self-assessments from students against personal goals and success criteria set together with the teacher. 

At the end of 2020, the data showed that 27 .1 % (158/582) of students achieved below the expected curriculum level. Of the 
21.7% (158 students) below 74% (117) of the students were boys and 26% (41) were girls. Despite this disparity our target 
group included both girls and boys who did not have an Individual Education Programme and were not receiving instruction 
for English as a second language. 

By the end of 2021: 
The group of 1 Year 1 students will be achieving at the mid curriculum level 1 in Writing 
The group of 5 Year 2 students will be achieving at the end of curriculum level 1 in Writing. 

The group of 13 Year 3 students will be achieving at early to mid-curriculum level 2 in Writing. 

The group of 22 Year 4 students will be achieving at the end of curriculum level 2 in Writing. 

The group of 24 Year 5 students will be achieving at early to mid-curriculum level 3 in Writing. 
The group of 18 Year 6 students will be achieving at the end of curriculum level 3 in Writing. 
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Actions 

hat did we do? 

Term 1 and 2: 
Allowed for student voice through learning 
conversations to establish what engages the 
students and what they know about their 
learning. Students' views were recorded to 
aide teacher's planning. 

Made the progression of knowledge and 
skills needed in order to reach the end goal 
clear for students so they can also measure 
their progress. 

Literacy lead teachers and team provided 
support for staff through staff meetings 
and/or in class observations and modelling 
of good teaching practice in writing. 

Used digital platforms like SeeSaw and 
Google classroom to engage with students 
and parents. 

Used hands on experiences, pictures and 
models to promote discussion and 
motivation. 

Ongoing all year: 
Used digital technologies and online 
programmes to engage students such as 
iPads, tablets, photos and online computer 
programmes. 

Whanau engagement 
• Teachers, parents and students met

together at Parent/Teacher/Child
discussions in term 1 and online
during the year.

• Worked with parents, families, and
whanau on ways to support their
child's learning at home.

Lead teacher was released to spend time in 
classes, all classes had daily writing (Terms 
1 and 2) 

ened? 

Target students were identified and 
appropriate programmes planned. 

All target students started the year below 
or well below expectation against their 
cohort within the New Zealand Curriculum 
framework. 

2 students left the school during the year; 
therefore the number of target students was 
81. 

20/81 (25%) of students met the target to 
be at or above the expected curriculum 
level by the end of 2021. 

• 10 students were on track at the end of
term 1 and stayed on track and met
expectations throughout the whole
year

• 8 students went from 'below
expectation' to 'at expectation'

• 1 student went from on track at the end
of term 1 to 'above expectation' by the
end of term 4

• 1 student went from 'well below' to
'at' expectation

• 5 students went from 'well below' to
'below' expectation

• 37 students stayed 'below expectation'
all year

• 6 students went from 'on track to meet
expectation' to 'below' by year end

• 5 students were 'well below
expectation' and stayed 'well below'
all year

• 6 students went from 'below' to 'well
below' expectation

• 2 students went from on track at the
end of term 1 to 'well below' at the
end of term 4

Reasons for the variance 

en? 

Students views were evident in teacher's 
planning. 

Teachers are becoming more adept at 
reflecting on their teaching practice and 
adapting or changing it according to the 
student's needs. 

Students knew what their goal was and 
what the progression looked like in order 
for them to meet the target. 

Digital technologies provided motivation 
for the students. 
Student writing was shared by teachers 
through online platforms such as Google 
classroom and Seesaw and most parents 
took an interest in what their child was 
writing about and gave feedback to the 
child and/or the teacher. Digital 
technology helps some children to get their 
ideas down on paper as they have poor fine 
motor skills. However, during term 3 and 
term 4, when children were learning from 
home, not all families participated in the 
programme offered by the school. 
Therefore, we are unsure as to what 
specific writing practice was completed. 

Parents, families and whanau were 
encouraged to support student learning at 
home. 

The continued pandemic and subsequent 
lockdown in Auckland, which resulted in 
children completing a distance learning 
programme, impacted on writing 
development. We know whanau find 
writing the hardest to motivate their 
tamariki to complete tasks and to know as 
parents how to help writing development 
take place. 

Evaluation 

ere to next? 

Continue with learning 
conversations to include student 
voice in planning teaching 
programmes and elements of 
choice to increase student agency 

Continue to clearly identify 
students and monitor them 
throughout the year. Teachers 
complete assessments and use 
assessment information to inform 
their teaching programmes. 

Data will continue to be collected 
and analysed and student 
achievement tracked throughout 
the year. 

Continue to use digital 
technologies with students and 
their families as another way of 
giving feedback and feed forward 
around their child's achievement 
and to celebrate their child's 
successes at school. 

A section of the school website is 
dedicated to providing practical 
ideas and resources for families to 
support their child's learning at 
home. 

Continue to foster relationships 
with families and whanau and 
encourage them to become 
involved in and support their 
child's learning at home. 

Continue with PLGs. The 
collegial support and professional 
learning that takes place between 
teachers is as valuable as that from 
outside providers. 
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Glamorgan School 

(As included in the Analysis of Variance document) 

Kiwisport 

Kiwisport is a Government funding initiative to support students' participation in organised 
sport. In 2021 the school received total Kiwisport funding of$8603. The funding was spent on 
P.E. equipment, coaching opportunities for parents to support school sports, professional help 
to grade children into appropriate teams for netball and release time for lead teachers in sport 
to organise teams and find coaches, umpires and managers. In term 2 a programme for Year 4-
6 students on American Flag Football and the Small Sticks Hockey Programme for years 1-3 
was completed using Kiwisport funding. 
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BDO Auckland 

INDEPENDENT AUDITOR’S REPORT 

TO THE READERS OF GLAMORGAN SCHOOL’S FINANCIAL STATEMENTS 
FOR THE YEAR ENDED 31 DECEMBER 2021 

The Auditor-General is the auditor of Glamorgan School (the School). The Auditor-General has 
appointed me, Blair Stanley, using the staff and resources of BDO Auckland, to carry out the 
audit of the financial statements of the School on his behalf. 

Opinion 

We have audited the financial statements of the School on pages 2 to 20, that comprise the 
statement of financial position as at 31 December 2021, the statement of comprehensive 
revenue and expense, statement of changes in net assets/equity and statement of cash flows 
for the year ended on that date, and the notes to the financial statements that include 
accounting policies and other explanatory information. 

In our opinion the financial statements of the School: 

• present fairly, in all material respects:

o its financial position as at 31 December 2021; and

o its financial performance and cash flows for the year then ended; and

• comply with generally accepted accounting practice in New Zealand in accordance with
Public Sector Public Benefit Entity Standards Reduced Disclosure Regime as applicable to
entities that qualify as tier 2.

Our audit was completed on 25 May 2022. This is the date at which our opinion is expressed. 

The basis for our opinion is explained below. In addition, we outline the responsibilities of the 
Board and our responsibilities relating to the financial statements, we comment on other 
information, and we explain our independence. 

Basis for our opinion 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which 
incorporate the Professional and Ethical Standards and the International Standards on 
Auditing (New Zealand) issued by the New Zealand Auditing and Assurance Standards Board. 
Our responsibilities under those standards are further described in the Responsibilities of the 
auditor section of our report. 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing 
Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide 
a basis for our opinion. 

Responsibilities of the Board for the financial statements 

The Board is responsible on behalf of the School for preparing financial statements that are 
fairly presented and that comply with generally accepted accounting practice in New 
Zealand.  
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The Board is responsible for such internal control as it determines is necessary to enable it to 
prepare financial statements that are free from material misstatement, whether due to fraud 
or error.  

In preparing the financial statements, the Board is responsible on behalf of the School for 
assessing the School’s ability to continue as a going concern. The Board is also responsible for 
disclosing, as applicable, matters related to going concern and using the going concern basis 
of accounting, unless there is an intention to close or merge the School, or there is no 
realistic alternative but to do so. 

The Board’s responsibilities, in terms of the requirements of the Education and Training Act 
2020, arise from section 87 of the Education Act 1989. 

Responsibilities of the auditor for the audit of the financial statements 

Our objectives are to obtain reasonable assurance about whether the financial statements, as 
a whole, are free from material misstatement, whether due to fraud or error, and to issue an 
auditor’s report that includes our opinion.  

Reasonable assurance is a high level of assurance, but is not a guarantee that an audit carried 
out in accordance with the Auditor-General’s Auditing Standards will always detect a material 
misstatement when it exists. Misstatements are differences or omissions of amounts or 
disclosures, and can arise from fraud or error. Misstatements are considered material if, 
individually or in the aggregate, they could reasonably be expected to influence the decisions 
of readers taken on the basis of these financial statements. 

For the budget information reported in the financial statements, our procedures were limited 
to checking that the information agreed to the School’s approved budget. 

We did not evaluate the security and controls over the electronic publication of the financial 
statements.  

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise 
professional judgement and maintain professional scepticism throughout the audit. Also: 

• We identify and assess the risks of material misstatement of the financial statements,
whether due to fraud or error, design and perform audit procedures responsive to
those risks, and obtain audit evidence that is sufficient and appropriate to provide a
basis for our opinion. The risk of not detecting a material misstatement resulting from
fraud is higher than for one resulting from error, as fraud may involve collusion,
forgery, intentional omissions, misrepresentations, or the override of internal control.

• We obtain an understanding of internal control relevant to the audit in order to
design audit procedures that are appropriate in the circumstances, but not for the
purpose of expressing an opinion on the effectiveness of the School’s internal control.

• We evaluate the appropriateness of accounting policies used and the reasonableness
of accounting estimates and related disclosures made by the Board.

• We conclude on the appropriateness of the use of the going concern basis of
accounting by the Board and, based on the audit evidence obtained, whether a
material uncertainty exists related to events or conditions that may cast significant
doubt on the School’s ability to continue as a going concern. If we conclude that a
material uncertainty exists, we are required to draw attention in our auditor’s report
to the related disclosures in the financial statements or, if such disclosures are
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inadequate, to modify our opinion. Our conclusions are based on the audit evidence 
obtained up to the date of our auditor’s report. However, future events or conditions 
may cause the School to cease to continue as a going concern. 

• We evaluate the overall presentation, structure and content of the financial
statements, including the disclosures, and whether the financial statements represent
the underlying transactions and events in a manner that achieves fair presentation.

• We assess the risk of material misstatement arising from the school payroll system,
which may still contain errors. As a result, we carried out procedures to minimise the
risk of material errors arising from the system that, in our judgement, would likely
influence readers’ overall understanding of the financial statements.

We communicate with the Board regarding, among other matters, the planned scope and 
timing of the audit and significant audit findings, including any significant deficiencies in 
internal control that we identify during our audit.  

Our responsibilities arises from the Public Audit Act 2001. 

Other information 

The Board is responsible for the other information. The other information comprises the 
information included on pages 21 to 30, but does not include the financial statements, and 
our auditor’s report thereon. 

Our opinion on the financial statements does not cover the other information and we do not 
express any form of audit opinion or assurance conclusion thereon. 

In connection with our audit of the financial statements, our responsibility is to read the 
other information. In doing so, we consider whether the other information is materially 
inconsistent with the financial statements or our knowledge obtained in the audit, or 
otherwise appears to be materially misstated. If, based on our work, we conclude that there 
is a material misstatement of this other information, we are required to report that fact. We 
have nothing to report in this regard. 

Independence 

We are independent of the School in accordance with the independence requirements of the 
Auditor-General’s Auditing Standards, which incorporate the independence requirements of 
Professional and Ethical Standard 1 International Code of Ethics for Assurance Practitioners 
issued by the New Zealand Auditing and Assurance Standards Board. 

Other than the audit, we have no relationship with or interests in the School. 

Blair Stanley 
BDO Auckland 
On behalf of the Auditor-General 
Auckland, New Zealand 




